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Service-Learning and Its Association with Self-Efficacy,  
Cultural Humility and Social Justice 
 
Josie Galles 
Director: Bruce Kelley, Ph.D. 
Service-learning is a unique way for individuals to learn about diverse concepts while 
also applying them to real-world situations. Service-learning combines community 
service and community goals with education and application. Service-learning projects 
must 1) meet a real community need, 2) integrate and augment academic curricula, 3) 
contain reflective components.  These components distinguish community service from 
service-learning. Many educational institutions have courses and extra-curricular 
programs dedicated to service-learning.  The goal of this thesis is to research the 
question, “what is the impact of these courses and programs” or in other words, “how do 
the participants benefit from their service-learning experiences?”  This paper examines 
fourteen studies on the effectiveness of service learning.  The research articles are diverse 
in many ways: their disciplines or department of studies vary, their focus of their 
experiments differ, and their results are strikingly different, too. Despite those 
differences, each of the studies indicated that service learning has an impact on 
individuals, including the participants, the community members, and the housing and 
community partners.  That has been my experience as well.  Note that this thesis was to 
include a study of USD’s service learning’s programs, but COVID-19 disrupted that 
aspect of this study. 





According to Joe Brandy, the Assistant Director of the Center for Teaching at 
Vanderbilt University, service-learning is a combination of learning goals and 
community service. These enhance a student’s personal growth and the good of all. 
Additionally, the National Service-Learning Clearinghouse defines service-learning as “a 
teaching and learning strategy that integrates meaningful community service with 
instruction and reflection to enrich the learning experience, teach civic responsibility, and 
strengthen communities” (McDaniel, 2019).  
To be effective, service-learning projects must 1) meet a real community need, 2) 
integrate and augment academic curricula, 3) contain reflective components. These 
projects must contain the key elements of 1) student engagement, 2) reciprocity between 
students and partners, 3) deep reflection, and 4) broad dissemination of insights from the 
service-learning experience (Block & Barkus, 2019). This thesis will establish evidence 
that service-learning positively impacts student’s attitudes toward cultural competency, 
awareness, and social justice.  
Service-learning enlists multiple partners. Community partners are usually non-
governmental organizations, non-profit organizations, or governmental agencies. 
Community partners are designed to be potential service organizations that students can 
collaborate with and learn from. Community partners are essential in providing 
opportunities for students to gain experiential skills, learn in the real-world context, and 
develop skills of communication and community engagement. Housing partners provide 




as the community the students are serving. This is a significant part of the service-
learning practice because it delivers real life environments and conditions.  
Service-learning is known to be an effective teaching method for all involved: the 
student participants, the teachers, and the community. The learning outcomes, personal 
growth expansion, and career development create well-rounded leaders for the future 
generations. This essay will explore the participants’ perspective on service-learning, 
their changing of attitudes, and their belief that engaging in the community transforms 
individuals into better, more active citizens.  
Since I was a young adult, I have had numerous opportunities to serve those 
around me. As a senior in high school, I travelled to Nueva Capital, Honduras for a 10-
day mission trip. This third-world poverty opened my eyes and gradually led to my 
passion towards serving others. As I advanced in my education, I joined a student-led 
organization, AWOL, which is focused on producing active citizens in the community 
and promoting service-learning as an enriching and life-fulfilling possibility. My first 
experience with a legitimate service-learning organization was a journey to the Pine 
Ridge Reservation focusing on rural resilience and rural poverty. After working with 
community partners dedicated to serving the Native American community, I began to 
develop further questions about poverty in the United States and comparing this to the 
third world poverty I had seen previously. I also participated in a service-learning trip to 
Nashville, TN which had an emphasis on urban poverty, affordable housing, and food 
security. With this experience, I gained skills in identifying and contrasting 
characteristics of poverty and community engagement. Most importantly, this trip taught 




addition, this trip allowed me the capability to develop my leadership skills. As a site 
leader for the alternative break, I was not only in charge of contacting community and 
housing partners and securing service, but also of leading reflection, being responsible 
and following a budget. I developed greater empathy, communication skills, 
dependability, and organization. As a result of these increased attributes to myself, I 
believe I have the ability to create enriching communities and the ability to promote 
active citizenship among group members.  
To compare my experiences and development with others, I have researched a list 
of studies, which focused on a service-learning projects. These studies each contained 
some sort of analysis of the attitudes, beliefs, and growth in each of its participants. 
Others went a step further and acknowledged a relationship, which values the community 
or service partner. Additionally, a few authors commented on the benefits of a 














Research Article 1: 
 
Emily Block, the writer of Learning to Serve: Delivering Partner Value Through 
Service-Learning Projects, sought to discover the value of service-learning projects for 
the partner organizations. What types of value do they derive? What situations increase 
the likelihood of value? Her research concluded that two values were derived: indirect 
and direct. Indirect was the most common form of value; however, direct value was 
present. Indirectly, service-learning “benefits a society at large, impacts positively on 
student learning, and develops ties between universities and outside communities,” 
(Block, 2019, p. 321). In order to further these studies, the researchers conducted an 
experiment over 8 years which enlisted 30 different service-learning projects within a 
single course in at a private Midwestern university, (Block, 2019).  
The first question asked was, “What constitutes as a partner value?” Block and 
associates recognized the difficulty with this experiment, because the results depend 
greatly on the student learner’s willingness, skills and capacity to fulfill the project 
completely. An important characteristic was that, “Good is not generated ‘for the public’ 
but ‘with the public,’” which emphasizes the importance of the value in which partner 
organizes receive from these participants, (Block, 2019).  
In order to reduce bias, these researchers analyzed the entire population of 
projects across two instructors and multiple partner organizations. These partners vary in 
size and represent different nationalities, origins, and social issues. During this 




transcripts and field notes, offered direct quotations and described their observations, 
(Block, 2019).  
It is noted in this article that project value, for both the participants and the 
community partners, was directly related to the partner readiness. This is described as the 
partner’s ability to take in the team and workload for maximum efficiency. Most often, 
this was done to the maximum effort when the partner was led by a passionate and 
determined individual, (Block, 2019).  
 
Research Article 2:  
 
Tingting, Snell, and Wu (2018) investigated the impacts of service-learning 
experiences versus those of nonservice experiences. These researchers were curious on 
the emergence of leadership and the transformation of schemas for individuals, including 
what they called “meaning schemas.” Meaning schemas transformations are about the 
changing in belief, “about how something works, how to do something, how to 
understand something, someone or a group or how to understand oneself.” (Chen et al., 
2018). The experiences are characterized by the 3 R’s- reality, reciprocity, and reflection. 
According to previous analysis reports, these 3 R’s are critical for the various 
developmental outcomes of service-learning, (Chen et al., 2018). With the 3 R’s in place, 
it has been found that service-learning generally produces stronger and more positive 
effects than non-service-learning. Additionally, the projects that are high on the 3 R’s 
intertwine mastery experience, social persuasion, and modeling, which are key sources of 




To test their hypothesis that service-learning experiences instills the emergence of 
leadership skills and transforms a person’s meaning schema better than non-service-
learning experiences, the researchers conducted a field study for undergraduate students 
at the University of Hong Kong, (Chen et al., 2018). Half of the course was required to 
complete service-learning projects, which involved teamwork and collaborations with 
organization partners. The other course was modelled after a non-service-learning course. 
There was no collaboration with organizational partners which instilled the 3 R’s, but the 
individuals worked in teams. Both of these methods were structured to enhance service 
leadership and create a transformation in the meaning schema, (Chen et al., 2018).  
There were many differences between the service-learning sections and the non-
service-learning sections. The service-learning focused on social enterprise, whereas the 
nonservice focused on commercial firms, (Chen et al., 2018). The service-learning 
section guided students to meet the overall mission of the assignment: community needs. 
In contrast, the nonservice reminded students that they needed to address the firm’s 
needs. Most obvious, the service section put in hours of service, and the nonservice did 
not, (Chen et. al, 2018).  
In conclusion, the authors state that service-learning courses and experiences are 
more effective in creating emerging leaders and transforming an individual’s meaning 
schema, (Chen et al., 2018). Overall, service-learning opportunities offer a nurturing 
environment for the development of these skills. The major component here are the 






Research Article 3: 
 
Brand, Brascia, and Sass (2019) show evidence that a service-learning component 
in mathematical, engineering, technology, and science courses enhances a student’s 
engagement and understanding, builds communication and teamwork skills, and 
contributes to a community in a positive way. These authors compare service-learning 
with active learning, because service-learning creates an environment for group work and 
discussions, reflections towards deep and critical thinking, and enlists a problem-solving 
component. Brand et al., also states that service-learning “enhances learning by teaching 
students how to apply concepts from their classes into external situations.” (Brand et al., 
2019). Although all these statements are true, there is a lack of knowledge in the 
literature community about STEM courses and their association with service-learning. 
The objective of this article is to explore service-learning in a STEM course.  
In this case study, service learning was incorporated into a 300-level Natural 
Hazards, Vulnerability, and Risk course, (Brand et al., 2019). This course was offered by 
Boise State University to undergraduate students. 8 students signed up for the course, and 
all were from different majors. In order to execute this project, the students were involved 
in active learning throughout the entire semester, but service learning was only 
incorporated into the last 10 weeks of the semester, (Brand et al., 2019). The basic 
structure model for this course is as follows: background researchà review and idea 
generationà develop, implement, testà report, (Brand et al., 2019).  
The background research section of the program started with learning the content. 




community. Were they non-profit or government associated? Many questions were asked 
and discovered as the participants did their research, (Brand et al., 2019). This same 
section asked the students to apply this to a population or a geographic area. Finally, they 
were told to complete a community needs assessment. The assessment was important 
because it created the bridge for students to see a problem and apply it to a reality, (Brand 
et al., 2019).  
The review and idea generation section completed the assessment portion seen 
before. The participants explored strategies to address the community needs, (Brand et 
al., 2019). This could be a completely new idea or working with an already established 
partner. After the strategies were explored, they were allowed to review and critique 
these solutions, (Brand et al., 2019). Finally, they created a document and reported on 
insights and possible solutions to the problem. In this section of the structure, the students 
were actively in communication with possible community partners. This was how they 
learned of existing and possible opportunities, (Brand et al., 2019).  
The third section focused on executing the project. They first designed their new 
solutions for the community, they collaborated and created, then they were to test their 
experiment, (Brand et al., 2019). This is the last phase of preparation. Moving into 
section four is when the students actually engage with the community in a hands-on 
fashion.  
The final section, report, allow the students to report the findings to their 
community partners and provide materials for a future use, (Brand et al., 2019). This 
phase is the direct application of service-learning on the course. They have done their 




participated in a reflection, which encouraged deep and critical thinking. It allowed the 
students to ask specific questions centered around the difference between hearing about 
something and seeing/doing with your own body, (Brand et al., 2019).  
 In conclusion, the authors note that the significance of incorporating service-
learning into a class is multilayered because it helps a student in numerous ways, (Brand 
et al., 2019). “First, students develop a deeper understanding of the class material through 
application. This helps them acknowledge how the class and the information they are 
learning has a direct impact on themselves, their family, and their community. Service-
learning allows students to reflect on why educating the community about natural hazards 
is vital to people’s lives and environmental sustainability. Finally, the service-learning 
opportunity helps students relate the materials to their lives and empowers them to the 
knowledge that they can make a difference in their community,” (Brand et al., 2019).  
 
Research Article 4: 
 
 Fougere, Solitnader, and Maheshwari (2020) wrote this paper to investigate the 
reciprocity portion of service-learning. Individuals usually recognize the reciprocity 
between the service experiment and the academic content. However, there is another 
category- the reciprocity between the student learners and the recipients of the service 
(community partners), (Fougere et al., 2020). In their paper, they expanded upon the idea 
of service experience if leaders were interested in impacting the stakeholders (community 
partners). This is important because the impact on the partners can extend beyond the 




very good point, “… Where students are expected to effectively learn by making a 
positive difference in their community, or in society. This social impact of SL is usually 
envisioned through a positive impact or through key stakeholders.” (Fougere et al., 2020). 
Overall, these writers believe that without a passionate stakeholder or community partner, 
the experience of service-learning becomes a moot point. Additionally, in order to 
maintain an excellent community partner, there needs to be a reciprocal benefit, “that 
each party benefits, learns from each other, and teaches the other during the course of the 
experience,” (Fougere et al., 2020).  
 To conduct this experiment, the researchers analyzed student projects from a 
course in community engagement and responsibility, which had been taught for eight 
years by the same professors in the business school, (Fougere et al., 2020). They focused 
on four courses, which were all from different industries including banking, 
environmental services, agriculture and restaurant industry. In these courses, they 
specifically investigated the reciprocity between participant and community partner, or 
other stakeholders in the project, (Fougere et al., 2020). The overall theme of the paper is 
to reiterate what is meant by an “enriched reciprocal learning,” (Fougere et al., 2020). 
 In conclusion, their experiment led to a focused experience on the reciprocity of 
service-learning, (Fougere et al., 2020). Student testimonies exhibited a belief that these 
experiences enhance the learning experience for all involved- whether a student, 
community partner, or manager. One such student commented that this course provided, 
“a balanced combination of literature and real business practices as it involved both broad 




Furthermore, all students emphasized that they learned a great deal just by being exposed 
to the community in a realistic and complete way, (Fougere et al., 2020). 
 
Research Article 5: 
 
 Authors Nabors, Poteet, Blankemeyer, and Kamphaus (2019) executed a pilot 
study to describe the implementation and evaluation of service-learning on adolescents, 
(Nabors et al., 2019). The project trained these teenagers as coaches to teach social and 
emotional learning to elementary children that were residing in low-income families in 
urban areas. The overall goal of the study was to boost the children’s self-esteem and 
sense of well-being, (Nabors et al., 2019).  In order to evaluate the experiment, reflection 
journals were used for documenting experiences, beliefs, and attitudes. 29 female and 16 
male high school students participated in this study, (Nabors et al., 2019). These teens 
were coached to deliver lessons focusing on how to express one’s emotions, learning 
their emotions, and problem solving with others, (Nabors et al., 2019). The researchers 
decided on the “train the trainer approach” after inspiration from a peer mentoring 
program. This peer mentoring program was highly successful for educating children on 
the consequences of substance abuse and how to prevent it, (Nabors et al., 2019). 
 The routine for each day of the summer camp providing the service-learning for 
adolescents was identical. After learning the material and practicing with role play, the 
adolescents taught for 60 minutes on expressing feelings and interpersonal problem 
solving, (Nabors et al., 2019). The first lesson was on the expression of feelings and 




et al., 2019).  The second lesson was solving interpersonal problems where coaches 
helped the children discuss their emotions while they played a game, (Nabors et al., 
2019). They also consisted of drawing shields and deflecting negative attitudes in order to 
maintain a positive one. The third lesson was problem-solving steps, (Nabors et al., 
2019). The coaches introduced the idea of the SMART problem. (S) see a problem, (m) 
make a plan to solve it, (a) act on the plan, (R) review the success and (t) try the plan 
again if need be. Lesson four was working together and expressing feelings to the group, 
(Nabors et al., 2019).  They created silent structures as well as bracelets that described 
their feelings for the day. After each lesson and day, the coaches wrote about their 
feelings, observations, experiences, etc in their journal as a type of reflection, (Nabors et 
al., 2019). 
The results of the experiment indicated that several of the high school students 
gained valuable assets like leadership and teaching skills, (Nabors et al., 2019). They 
discovered that they learned about the children’s lives and reported on personal growth 
after the project. Most ended the project feeling inspired and experienced a positive 
feeling of influence as mentors. “There were three themes overall, 1) learning about 
children 2) learning about teaching and 3) learning about myself,” (Nabors et al, 2019)  
In conclusion, this pilot study provided the chance for teens to observe and 
acknowledge childhood poverty and the impact poverty has on every aspect of life. After 
the service-learning break, the students experienced a sense of responsibility and an 
understanding of others’ lives. In the end, they were competent in a broad range of 
categories, such as themselves, others, and the communities they lived in., (Nabors et al., 




community and would strive for more opportunities to engage in future service, (Nabors 
et al., 2019). Furthermore, they found themselves as a type of role model, which overall 
enhanced their leadership skills and capabilities that most want to continue to build on. A 
sense of civic engagement was also present in the majority of the adolescents (coaches), 
(Nabors et al., 2019). 
 
Research Article 6: 
 
Anderson, Boyd, Acriemma, Marin and McNamara (2019) explored specific 
questions in their service-learning article. First, what elements must be maintained in 
order for the quality of service-learning be achieved? Second, if this no longer require a 
course with a grade assigned, what impact would that have on undergraduate students? 
(Anderson et al., 2019). The definition of their reimagined service-learning experience is 
as follows: “the project maintains a traditional service-learning goal of students involved 
in real-world-community-based problem solving, structured participation in community-
based projects, engagement with community partners and active learning through 
reflection and service.” (Anderson et al., 2019). Their experiment is seen as an 
opportunity for students to work alongside faculty and partners in an enriched service 
experience. It does not require a course, grade, or assignment for participation.  
The students participated in a 15-week semester which served a local elementary 
school in New England, (Anderson et al., 2019). This school needed immense help with 
their afterschool program for grades four-six, so participants were selected for this 




afterschool program were affected by homelessness and food insecurity. The students 
were in charge of offering afterschool tutoring hours and other academic support for 
these children, (Anderson et al., 2019). The students participating in this project were 
required to complete a journal which details their service and observations for the 15-
week program, (Anderson et al., 2019).  
As a result of this project, data analysis indicated that students reported learning 
in relation to intellectual and practical skills. These were identified by the “collaboration, 
communication, and connections,” (Anderson et al., 2019). Collaboration was coded 
because students used “we” when writing in their journal to express their experiences. 
They often noted to working as a team to brainstorm ideas or create materials for the 
kids, while also working with the kids, (Anderson et al., 2019). Communication was also 
seen between participants and children. This communication skill was critical for a 
child’s success in the classroom. Finally, a connection was observed, (Anderson et al., 
2019). The participants were able to apply the service learning even more easily than in a 
traditional course. Many of the students connected the events learned from the children to 
everyday life, (Anderson et al., 2019).  
This article supports the theory that service-learning impacts a participant greatly. 
The intellectual and practical skills, critical thinking and problem solving, as well as 
written and oral communication skills were enhanced with this experience. Reflection 
was identified to be the main source of impact. Reflection forced participants to think and 
identify characteristics, development or traits of themselves. The application portion 





Research Article 7: 
 
Rodriguez and Lapiz-Bluhm (2018) focused their essay on nursing students. 
“Education for undergraduate student nurses needs to prepare them to provide care for 
increasing minority populations” (Rodriguez et al., 2018). These authors believe that 
community service led by student organizations can enhance the learning required for 
these nurses to become adequate in their upcoming careers. With that being said, the goal 
of this essay was to examine the impact that a service-learning course had on 
undergraduate nursing students, (Rodriguez et al., 2018). Service-learning experiences 
should promote cultural competency, critical thinking and civil engagement.  
These researches investigated minority populations because the United States has 
seen a steady increase in recent years, (Rodriguez et al., 2018). With these minority 
groups comes health problems such as diabetes and cardiovascular disease. They 
hypothesize that the service-learning course would provide future healthcare workers 
with the cultural competency to support and treat these ethnic groups, (Rodriguez et al., 
2018). 
This experiment was held in San Antonio, Texas under a Community Service 
Learning (CSL) grant, (Rodriguez et al., 2018). This grant allowed undergraduate 
students to participate in diabetes and cardiovascular health screenings. All nursing 
students had the opportunity to be a part of this learning experience which conducted free 
health screenings for blood glucose, body mass index, blood cholesterol, and blood 
pressure, (Rodriguez et al., 2018). After this event, the nursing students filled out a 




cultures, career as a health professional, and their likelihood to participate in another 
health screening event, (Rodriguez et al., 2018). The nursing students greatest learning 
curve was associated with the opportunity to serve the community and offer health 
education to those that have had none. This promoted personal growth and time 
management amongst nursing students. Their understanding of different cultures was also 
identified important, and students stated, “it offered them the chance to see and 
experience other cultures while also affording them the opportunity to observe, interact 
and assess culture differences,” (Rodriguez et al., 2018). Other words used to describe 
this experience were empowerment, professional growth, rewarding experience, and 
cultural awareness.  
The researchers support the idea that CSLs offer nursing students an impactful 
and significant experience that can be later attributed to great healthcare professionals, 
(Rodriguez et al., 2018). Some recommend that nursing students should fulfill these 
courses as a part of their program. Lapiz-Bluhm commented that service-learning might 
provide the most beneficial and character-building experiences for the students, 
(Rodriguez et al., 2018).  Overall, the CSL program is a valuable asset for nursing 
education in order to promote cultural awareness, personal growth, and professional 
development.  
 
Research Article 8: 
 
The article Optimizing Service-Learning For Self-Efficacy and Learner 




experience related to the outcome of efficacy. Gonsalves et al., stated that, “expectations 
affect an individual’s confidence that he/she has the skills and ability to complete tasks 
with positive outcomes. Self-efficacy, the environment, and behavior all influence on 
another in a triadic relationship...” (Gonsalves et al., 2018). Therefore, with this 
framework, the students that exhibit high self-efficacy will be more confident with their 
skills and make a greater impact when they participate in service experiences. There are 
some studies that indicate an increase in self-efficacy whereas others show a decline. The 
decline may be due to the social issues that are addressed, yet that cannot be realized 
fully through a service-learning opportunity, (Gonsalves et al., 2018). 
This study was designed to include learner empowerment because they believe it 
is the mediator between service-learning experience and a change in an individual’s self-
efficacy, (Gonsalves et al., 2018). Learner empowerment is defined as  “a multi-
dimensional psychological construct that captures a student’s motivation to succeed in a 
particular course. Three learner empowerment components were identified: 1) 
meaningfulness, 2) competence, and 3) impact. Overall, the more empowered an 
individual feel, the more he/she actually learns,” (Gonsalves et al., 2018). 
The participants of the study consisted of 228 college students from community 
colleges and one state university., (Gonsalves et al., 2018). All were located in the greater 
area of Boston, in urban areas. Interestingly, 73% were female, 47% were first generation 
students, 32% were first year students, and 23% had been attending college for more than 
four years (Gonsalves et al., 2018). This study also had a range of race and ethnicity. 
Participants identified themselves as Asian, African American to Hispanic, white and a 




This experiment consisted of a pre- and post-survey. Both of these surveys 
measured self-efficacy and leaner empowerment, (Gonsalves et al., 2018). Their results 
concluded that the quality of service-learning experiences and learner empowerment do 
moderate the effect that service-learning has on self-efficacy.  In their sample, the results 
demonstrated that 41% of the participants had a great change in self-efficacy, (Gonsalves 
et al., 2018). 
This essay concluded that, as long as the participant is open for change, their self-
efficacy and learner empowerment will increase, (Gonsalves et al., 2018). One limitation 
of this study identified by the authors was that experiment did not host a comparative 
non-service-learning segment.  
 
Research Article 9: 
 
Mitchell and Rost-Banik of the University of Minnesota wrote an essay How 
Sustained Service-Learning Experiences Inform Career Pathways (2019). The authors 
focus on career development and the association with service-learning. “Developing 
values, interests, and skills for future careers, an important part of career development, is 
an outcome alumni perceive from participation in service-learning” (Mitchell et al., 
2019). These values, interests, and motivations are key for career development, and are 
grouped under a category of self-knowledge. This self-knowledge incudes adding 
awareness to oneself, as well as the ability to process a knowledge and a skill for the 
improvement of the world, (Mitchell et al., 2019). Previous research has indicated that 




because it provides a hands-on experience and an in-depth understanding of a community 
issue, (Mitchell et al., 2019). 
This study focused on alumni from three sustained service-learning programs at 
three college institutions. All courses shared a common goal: to build civic engagement 
amongst students. Collaborating with all alumni, 400 participants were selected, 
(Mitchell et al., 2019). In order to maintain a well-rounded study, the investigators used a 
sampling technique to ensure race and gender equally mirrored the alumni group. All 
alumni participants were interviewed and centered around the person’s career and interest 
in the career with association to service-learning, (Mitchell et al., 2019). Questions were 
as follows: How did you get from the program to where you are now? Describe the 
professional positions you’ve held since graduation. How did you get into the work that 
you do now? How do you feel about this work? In what ways do you see it as similar or 
different from the work you were doing as part of the service-learning program? 
(Mitchell et al., 2019). 
The results suggested that many alumni were informed about their career 
decisions from their service-learning exposure. There were three themes that stood out 
amongst all participants: 1) an awareness of self, 2) confidence to engage effectively, and 
3) recognition of privilege, (Mitchell et al., 2019). 
The awareness of self is a component all service-learning experiences hope to 
reach. This is especially important in career development because it helps them 
understand the type of work they might want to pursue, (Mitchell et al., 2019). 
Additionally, the alumni felt that they gained confidence to engage effectively. The 




learning and observing strategies of that community specifically formed for that social 
issue the community faces, (Mitchell et al., 2019). Service-learning also gave them the 
ability to become flexible, creative and innovative. Furthermore, recognition of privilege 
was the final theme, which helps students understand social injustices, as well. This is a 
build off of self-awareness, because they must first be self-aware in order to identify their 
own privilege. This is important for future use as it continues with career development 
and involves being effective, passionate, and compassionate in later work, (Mitchell et. 
al, 2019).  
The participants connect their service-learning programs with valuable traits and 
abilities, such as awareness of their interests, skills and which path they wished to follow. 
Additionally, the service-learning experience introduced them to multiple career paths, 
(Mitchell et al., 2019). 
 
Research Article 10: 
 
 
 Astin et. al, authors of How Service-Learning Affects Students created a 
longitudinal study for exploring the benefits that service learning contributes to a 
person’s growth, whether it be academic, personal, or professional, (Astin et al., 2000). 
This study was done in Los Angeles at the University of California’s Higher Education 
Research Institute. The purpose of this study was to, “Explore the comparative effects of 
service-learning and community service on the cognitive and affective development of 
college undergraduates and to enhance our understanding of how learning is enhanced by 




 The researchers collected data from 22,236 college undergraduate students that 
attended a range of universities, (Astin et al., 2000). Of these participants, 30% 
participated in a course-based community service during college, 46% did some other 
form of community service, and the remaining 24% did not participate in any service 
type, (Astin et. al, 2000). They assessed their data based on dependent measures such as 
academic outcomes, values, self-efficacy, leadership, career plans, and plans to 
participate in service after college, (Astin et al., 2000). Additionally, the researchers put 
forth a qualitative portion in which students and faculty were involved in case studies. 
These consisted of individual and group interviews as well as classroom observations, 
(Astin et al., 2000).  
 The results of this study were highly significant for service-learning. First, the 
authors discuss that service participation showed significant positive effects on all the 
outcome measures (discussed previously). Academic performance consisted of GPA, 
writing skills, critical thinking skills, etc, (Astin et al., 2000). Values consisted of 
commitment to activism and promoting racial understanding. Social justice and self-
efficacy shown in the experiment, (Astin et al., 2000). Leadership consisted of self-rated 
abilities and interpersonal skills. Choice of a service career and plans to participate in 
service later on in life was present in the outcomes, as well. Second, benefits which were 
associated with academic measures were highly increased with the addition of a service-
learning course. Third, service participation has a strong effect on a student’s decision to 
pursue careers related to service, (Astin et al., 2000). This may be politics, social justice, 
etc. Another finding suggested, from both the quantitative and qualitative studies, that 




allowed all to process the experience with each other, (Astin et al., 2000). The authors 
also noted that, in contrast with just community service, service learning is much more 
likely to encourage student-to-student discussion, (Astin et al., 2000). Additionally, they 
found that the professor or leader of the service-learning experience is a key factor for 
which the students have a positive experience in service-learning. Their qualitative 
findings suggest that service-learning produces four types of outcomes: an increased self-
efficacy, increased awareness of the world and its social issues, increased awareness of 
ones-self, and finally, and increased engagement in the classroom and community, (Astin 
et al., 2000).  
 
Research Article 11:  
 
Individuals at the Tulane University created a study of 217 service-learning 
college students and 324 non-service-learning students, which explored the changes in 
the student’s attitudes and intentions regarding civic involvement, (Moely et al., 2002). 
These researchers also organized a review focused around major goals including 
increases in self-enhancement, understanding of self and the world, values, and career 
development. The authors used The Civic Attitudes and Skills Questionnaire (CASQ) to 
assess the student’s perceptions after their service-learning experience, (Moely et al., 
2002). 
Participants of Tulane University’s service-learning program complete ten weeks 
of service activities during one semester. On average, they spend two-four hours each 




students is not very diverse, as most of them are white. Additionally, the sites they work 
at most are habituated by low-income African Americans, (Moely et al., 2002). This 
program is focused on creating well-rounded and diverse students, so they create 
initiatives to place students at appropriate work sites, they encourage application, 
reflection, and diversity, (Moely et al., 2002). All of these aspects of the program are 
meant to create positive personal growth and interpersonal development. The authors 
expected to see a higher satisfaction with those that participated in service-learning, 
rather than those who did not, (Moely et al., 2002). 
The authors found varying results depending on multiple factors. These could be, 
but not limited to, the academic course, faculty member or professor who taught/led the 
course, community site, and the individual’s own reactions, (Moely et al., 2002). 
Participants completed a pre-service-learning form before their experience, then 
completed a post-survey. These were used to evaluate their learning on the social issue, 
community, own reactions, and academic contributions, (Moely et al., 2002). 
There were numerous results from this study. One such finding indicated that 
students who did participate in service-learning showed positive outcomes on the CASQ 
scales- these students showed increased self-enhancement, interpersonal growth, 
problem-solving skills, and leadership skills, (Moely et al., 2002). Additionally, these 
researchers found that these students also showed a significant increase for political 
awareness and social justice attitudes, (Moely et al., 2002). When comparing the two 
groups, the results suggested that those who participated in service-learning maintained a 
positive and optimistic attitude throughout the semester. In contrast, the attitudes of those 




Those that participate in service showed changes in civic attitudes, skills for 
community engagement, and well as expressing desires to continue with service in their 
futures, (Moely et al., 2002). This service-learning program allowed these students to 
engage with other people who differed in age, class, and race. This provided 
opportunities for skills including communication, role-taking, problem solving, and 
conflict resolution, (Moely et al., 2002). This course encouraged those to be creative, take 
initiative, and be flexible in dealing with situations they are not accustomed to. 
Additionally, this experience exposed these students to social justice issues which 
allowed for an awareness in social institutions, customs, and power distributions (Moely 
et. al, 2002).  
 
Research Article 12:  
 
 Einfeld and Collins (2008) discuss the method and outcomes of a service-learning 
study which explored the relationships between service-learning, social justice, 
multicultural competence, and civic engagement. Qualitative data was collected via 
interviews and analyzed through a constructivist perspective, (Einfeld et al., 2008). This 
study does not “assume continuity and similarity between contexts, but rather investigates 
and highlights the differences from one context to another. Moreover, this study 
acknowledges the constructivist assumption that context- researcher, research setting, 
methodology, underlying theory, and respondents- cannot be absolutely detached from 




 Participants were chosen from an AmeriCorps program, those of whom had 
successfully completed a full term of service, (Einfeld et al., 2008). This means that each 
had to complete at least 300 hours of service in a local, nonprofit agency. Interviews were 
used to collect the data and were analyzed through a process of open coding, using the 
constant comparative method. Einfled et al., (2008) noted that they used this method 
because of its effectiveness in allowing considerable flexibility in assigning and re-
assigning codes to various categories of themes that emerged from the data.  
 The findings of the study are organized into themes: social justice, multicultural 
competence, and civic engagement. Social justice was further categorized into equality 
and empowerment, (Einfeld et al., 2008). The attitudes toward equality ranged from 
general beliefs in presence of equality to an understanding that there is systemic 
inequality in the society. Several participants noted that they became aware of this 
inequality after serving these communities, (Einfeld et al., 2008). Although these 
experiences enhance awareness towards social inequalities, it takes the empowerment of 
these students to create changes in their communities. Some of these students reported 
having a significant change in attitude towards the social inequalities of society. They 
voiced their desire to promote change or better known as a sense of empowerment was 
increased. A student, when asked if she had the power to change things, responded with, 
“Everyone does, I just found it,” (Einfeld et al., 2008). 
 Multicultural competence consists of awareness, knowledge, and skills. 
Awareness refers to “an individual’s self-awareness and how cognizant they are of their 
own values, culture and assumptions,” knowledge refers to “an individual’s content 




multicultural competence uses their skills of awareness and knowledge to engage in 
culturally appropriate behavior with other culture groups. Many students reflected on 
their increased awareness towards their own privilege- this includes economic status, 
familial stability, and upbringing, (Einfeld et al., 2008). Others reflected back on their 
upbringing and stated that their multicultural knowledge was limited because of their 
geographic location or stereotypical ideas that were forced upon them at a young age, 
(Einfeld et al., 2008). 
 These authors note that service-learning can spark significant development- 
whether it be self-awareness, knowledge, self-efficacy, or empowerment. For example, 
those that were exposed to social inequality demonstrated an increase in awareness of 
social hierarchies and instability, (Einfeld et al., 2008). Other participants used their 
increased knowledge of social inequalities to promote their own empowerment toward 
change in the world. Additionally, students felt a change in their attitudes, (Einfeld et al., 
2008). Their awareness and own diversity were identified. They began to question and 
contemplate their own background and upbringing, which may contribute to the social 
inequalities and justice that they just experienced, (Einfeld et al., 2008).  
 
Research Article 13:  
 
 Improvements in Cultural Competence Through Classroom and Local Cross-
Cultural Service-Learning Activities written by Denton et al., (2016) focuses on the 
physical therapy program and students in physical therapy graduate school. According to 




health disparities and is a priority of all physical therapy programs. This study used fifty-
two first year physical therapy students, (Denton et al., 2016). All of these students 
selected for the service-learning program completed a pretest based on the Inventory for 
Assessing the Process of Cultural Competence Among Healthcare Professionals-Student 
Version (IAPCC-SV), (Denton et al., 2016). This was used for a baseline measure of all 
cultural competence. After their service experience, these students also completed a post-
test from IAPCC-SV, (Denton et al., 2016). 
 The students participated in a classroom education module which included 
readings, limited lecture, discussion, application activities, and self-reflection, (Denton et 
al., 2016). The post-test was taken after completing the two-hour local cross-cultural 
activities providing wellness assessments and recommendations for local refugee clients.  
 Overall, the physical therapy students demonstrated improvement in overall 
cultural competence, cultural knowledge, and cultural skills after participating in this 
service experiment with the refugee patients, (Denton et al., 2016). The combination of 
both the local cross-cultural activities and the classroom activities resulted in significant 
increases of cultural competence. This experiment was effective in promoting 
comprehensive improvements in cultural competence, self-awareness, diversity, and 
social justice, (Denton et al., 2016). 
 
Research Article 14:  
 
 Rhan et al., (2016) incorporated service-learning into the health fair and 




health education course. According to this study, effective service-learning projects 
should meet the needs of a community, integrate educational institutions and community 
settings, foster civic responsibility and philanthropy, enhance academic curriculum and 
provide structured time for reflection. Rhan et al., wanted to incorporate service-learning 
because it is expected to increase student engagement, problem solving, critical thinking, 
and decision-making skills. Additionally, they incorporated service-learning in order to 
improve attitudes toward service, philanthropy, respect for diversity and cultural 
competence and enhance civic responsibility, (Rhan et al., 2016). 
This service-learning health fair project allowed peer educators the opportunity to 
practice the seven AoR with efforts geared toward improving their competency and skill 
levels. The seven AoRs are: assessing needs, assets, and capacity for health education, 
planning effective health education programs, implementing health education, conducting 
evaluation and research related to health education, administering and managing health 
education, serving as a health education resource person, and communicating and 
advocating for health and health education, (Rhan et al., 2016). “The knowledge and 
skills underlying these seven areas help guide, evaluate, and enhance the preparation and 
professional development of all,” (Rhan et al., 2016).  
 Peer health educators were tasked with investigating and synthesizing health-
related educational materials designed to meet unique needs of college students. For this 
to be met, the students incorporated service-learning with health fair project, (Rhan et al., 
2016). They collaborated with campus health staff in order to carry out the project. The 
design of this project incorporated survey methodologies, semi-structured reflective 




 The data of the health fair was collected in two ways. The first was using a pre 
and post-test. The second consisted of reflective journaling by students that answered 
questions, (Rhan et al., 2016). These questions were designed to question the individual’s 
experience of developing, implementing, and evaluating the project. They were also 
designed to measure levels of self-efficacy, (Rhan et al., 2016). 
 The results suggested that adding the service-learning component truly increased 
the significance of the health fair project and increased levels of self-efficacy toward the 
AoR scores, (Rhan et al., 2016). Additionally, the reflective journals indicated that 
involvement in the service-learning health fair project enhanced the self-efficacy of the 
peer health educators related to the seven AoR, (Rhan et al., 2016). Three themes 
emerged from the reflective journal analysis. The first was barriers to implementation. 
These barriers could be self-confidence or lack of peer interest, (Rhan et al., 2016). The 
second was skills acquired throughout dissemination. The service-learning health fair was 
implemented to strengthen necessary skills and confidence for successful careers in 
health education and promotion. These “necessary skills” could be working as a team, 
applying the AoR, planning programs, and more, (Rhan et al., 2016).  The final theme 
was lessons learned. After their experiences, students reflected back on their service and 
asked what things could have been changed or improved upon for future health fairs. 
Many commented that the health fair was significant towards their education as they 








Note that this thesis was to include a study of USD’s service learning’s programs, but 
COVID-19 disrupted that aspect of this study. 
Service-learning is known as learning that actively involves students in a wide 
range of experiences, which often benefit others and the community, while also 
advancing the goals of the given curriculum (Clevenger-Bright et al., 2012).  Service-
learning is designed to broaden an individual’s perspective of the world, increase cultural 
and personal awareness, increase self-efficacy, diversity, and so much more. The 
resources described above provide evidence that service-learning has a greater 
component to it than a traditional community service program. Service-learning is 
especially significant as it ties together the service and education parts. What is service 
without learning?  
Throughout my career as an undergraduate student, I have come to appreciate all 
that service-learning has given me. I can, with confidence, attribute many leaderships 
skills, self-awareness of my own education, privilege and diversity, as well as knowledge 
on social issues throughout all of the United States and the world to my experiences 
involved with service-learning.  
Additionally, the testimonies gathered throughout many of the resources above 
give proof to the benefits of incorporating service-learning projects to coursework, extra-
curriculars, and other related events. The traits and characteristics developed are 
associated with planning and executing such projects. Individuals who participate in such 
projects have come to grow within themselves. Not only does service-learning have a 




justice. This could be with social inequalities or empowerment of a person to change the 
social hierarchy of the world.  
My question regarding service-learning was this, “Does it have an impact?” With 
my own experience and those that I have read about, I fully believe that service-learning 
has a large impact on individuals. These individuals include the participants, the 
community members, and the housing and community partners. Each person on the 
journey of service-learning learns, observes, or appreciates a certain aspect of the project. 
It may not be a direct and obvious finding; but nonetheless, I feel it is critical towards that 
individual’s personal and professional growth. Finally, throughout the years, one might 
come to appreciate what exactly they learned, experienced, or observed. Additionally, 
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